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Vision & Aims:
Loughton School…………. Inspiring Children
Loughton School is committed to developing the potential of each member of the school community in a
happy, supportive and caring environment. Our aim is that every child will achieve their highest possible
academic attainment at this school, providing a sound foundation for future educational, social and
occupational opportunities. However, we recognise that every child is unique and will have talents and
skills that cannot necessarily be fostered academically or measured through standard forms of testing.
Loughton School prides itself on being a highly inclusive school; in 2017 we were delighted to receive the
Lead Member for Children’s ‘Inclusion Award’, from Milton Keynes Council.
We provide equality of access and opportunity in all areas of the curriculum for all learners. Pupils are taught
in an environment where they receive equal respect and in which their individuality is valued. We support
each other in experimenting with new ideas, learning both from our successes and failures to make our
learning fresh and vibrant. We want each new day to be an exciting new challenge, and for all members
of the school community to be curious, questioning and alert. We believe children learn best in a safe,
secure and happy environment, and where necessary, adapt the school to the suit our children’s individual
needs. We respect and care for each other, celebrate our diversity, and learn from each other.
We take responsibility as a whole school to support each and every child to reach their own potential through
supported and differentiated teaching across the curriculum. We aspire to provide the best possible
outcomes for all of our children, through an engaging curriculum.
We believe that our Loughton family extends to parents and carers who play a vital role in supporting their
child’s education. Therefore, we aim to foster positive relationships between school staff, parents and carers
during their time at Loughton School.

1 Introduction
Loughton School aims to prove an educational environment in which all children can thrive academically,
emotionally and socially. We aim to support our children to be ready, respectful and safe learners by adopting
the principles of inclusion through equality of opportunity and access to a diverse, challenging and
differentiated curriculum for all.
Our inclusion team is lead by the deputy headteacher and also includes the assistant headteacher, SENDCo
and pastoral team including our medical co-ordinator.
We aim to offer our children an inclusive curriculum by paying due regard to principles of:
 Setting suitable learning challenges
 Responding to pupils’ diverse learning needs
 Overcoming potential barriers for individuals and groups of pupils
(National Curriculum, DfE, 2014)
“Teachers take action to respond to pupil’s diverse needs by;
 Creating effective learning environments
 Securing their motivation and concentration
 Setting high expectations for every pupil
 Providing equality of opportunity through planned teaching approaches
 Using appropriate assessment approaches and
 Setting targets for learning that are deliberately ambitious”.
(National Curriculum, DfE, 2014)
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providing other curricular opportunities outside the National Curriculum to meet the needs of
individuals or groups of children including extra-curricular activities to extend and support identified
individuals or groups of children

This policy helps to ensure that this happens for all the children in our school – regardless of their age,
gender, ethnicity, attainment or background.

2 Aims and objectives
Our school aims to be an inclusive school. This means that equality of opportunity must be a reality for our
children. We make this a reality through the attention we pay to a number of identified groups of children
within our school family:
 Girls and boys;
 Minority ethnic and faith groups;
 Children who need support to learn English as an additional language (EAL);
 Children with special educational and disability needs (SEND); see appendix 1, definition of SEND;
 More able and talented children (see appendix 7);
 Any children who are at risk of disaffection or exclusion;
 Children who are registered as Pupil Premium (disadvantaged); see appendix 6, definition of Pupil
Premium (disadvantaged);
 Children who are looked after under the care of social services or pupils who may be living with foster
families and those who are previously looked after (LAC);
 Children who are adopted;
 Children with medical conditions;
 Children with protected characteristics (as part of the Equality Act 2010);
 Gypsy, Roma and Traveler community;
 Children with emotional, behavioural and social difficulties;
 Pupils identified as young carers;
 Children with poor attendance or punctuality;
 Children who have parents working in the armed forces.
We achieve educational inclusion by continually reviewing what we do, through asking ourselves these key
questions:
 do all our children achieve as much as they can?
 are there differences in the achievement of different groups of children?
 what are we doing for those children who we know are not achieving their best?
 have we identified the barriers to learning for the child?
 how can we personalise their learning effectively?
 are our actions effective?

3 Teaching and learning
We aim to give all our children the opportunity to succeed and reach the highest level of personal
achievement, through a cross curricular, immersive learning approach. When planning their work, teachers
take into account the abilities of all of their children. For some children, we use the programmes of study from
earlier key stages. This enables some of our children to make progress in their own lessons, perhaps after
significant amounts of time spent away from school.
When the attainment of a child falls significantly below the expected level, the child finds it difficult to access
the curriculum due to EAL, learning difficulty and/or disability; teachers enable the child to succeed by
planning differentiated work that is in line with that child’s individual needs. (Appendix 7 – Loughton School
Graduated Response of additional needs).
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Where the attainment of a child significantly exceeds the expected level of attainment, teachers extend the
breadth of work within the area or areas for which the child shows particular aptitude. (See More Able Policy,
Appendix 6)
Teachers are familiar with the relevant equal opportunities legislation covering race, gender and disability.
(See appendix 1, roles and responsibilities)
Teachers ensure that children:
 feel secure and know that their contributions are valued;
 appreciate and value the differences they see in others;
 take responsibility for their own actions and learning;
 participate safely in clothing that is appropriate to their religious beliefs;
 are taught in streamed classes where appropriate that allow them all to experience success;
 use materials that reflect a range of social and cultural backgrounds, without stereotyping;
 have a common curriculum experience that allows for a range of different learning styles;
 have challenge, including targets that are deliberately ambitious to enable them to succeed;
 are encouraged to participate fully, regardless of disabilities or medical needs.
 are able to access the learning opportunities through the reasonable adjustments provided as part of
First Quality Teaching (as outlined in Section 4.3 of the Equality Act, 2010)

4 Disapplication and modification of the National Curriculum
The school can, where necessary, modify or disapply the National Curriculum and its assessment
arrangements. Our school policy is to do this only in exceptional circumstances. The school makes every
effort to meet the learning needs of all its children without recourse to disapplication or modification. We
achieve this through greater differentiation and personalisation of the child’s work, through learning support
assistant support or through the provision of additional learning resources. When necessary, we also support
learning through appropriate external specialists. In such cases, teachers work closely with these agencies to
support the child.
In exceptional circumstances we may decide that modification or disapplication is the correct procedure to
follow. We would only do this after detailed consultation with parents and the Local Authority. The school’s
governor with responsibility for Inclusion would also be closely involved in this process. We would ensure that
every effort had been made to provide the necessary support from within the school’s resources before
considering such action.
Should we go ahead with modification or disapplication, we would do so through:
 Section 268 of the Education Act 2011. This allows modification or disapplication of the National
Curriculum, or elements of it, through an Educational, Health and Care plan (formally a statement of
special educational needs, or full time/part time provision due to long term illness or exclusions;
 Section 269 of the Education Act 2011. This allows the temporary modification or disapplication of the
National Curriculum, or elements of it, to provide alternative provision.
Policy to be read in conjunction with Behaviour Policy (includes physical intervention) and in conjunction with
Looked After and Recently Looked After Children Policy.

5 Monitoring and Effectiveness of this Policy
This policy and its effectiveness will be reviewed regularly by the Inclusion team and findings reported to the
Teaching and Learning Group. Class teachers are responsible for maintaining documentation of pupils’
progress and achievements.
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The Inclusion Governor will meet termly with the Inclusion team to monitor the implementation and
effectiveness of the policy. This will be reported to the headteacher and teaching and learning governors
committee annually.
Summary
In our school the teaching and learning, achievements, attitudes and well-being of every child are important.
We follow the necessary regulations to ensure that we take the experiences and needs of all our children into
account when planning for learning.
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Appendix 1
Roles & Responsibilities
All members of our Loughton family will promote and support inclusion.
The Governing Body
The Governing Body must:


Appoint an ‘Inclusion Governor’ to monitor the provision and arrangements for inclusion. The named
governor responsible for Inclusion is Sandy Blackledge;
 Make every effort to see that the necessary arrangements are made for any pupil who has special
educational needs;
 Make sure that teachers are aware of the importance of identifying children who have special
educational needs, EAL, or more able by providing appropriate teaching;
 Making sure that teachers also know who the Pupil Premium (disadvantaged) children are in their
class;
 Consult the LA and the governing bodies of other schools when necessary to co-ordinate special
educational and Disability (SEND) /EAL teaching in the area;
 Make arrangements and allow pupils with SEN, PP and EAL to join in the everyday activities of the
school as far as is practical;
 Report each year to parents on their policy and provision for pupils with special educational needs,
EAL, Pupil Premium (disadvantaged) and gifted and more able children;
 Take account of the code of practice when carrying out their duties towards all pupils with special
educational needs.
(School Standards and Framework Act, 1998)

Headteacher
The Headteacher must:







Have a clear overview of special educational provision in the school and provide strategic direction for
SEN, EAL, Pupil Premium (disadvantaged) and more able and talented provision;
Manage resources and staff transparently and effectively;
Provide sufficient resources, administrative support and professional support to the Inclusion
Manager to enable her to be efficient;
Provide opportunities for the professional development for the Inclusion Manager;
Monitor the effectiveness of the Inclusion policy and its implementation in the school;
Evaluate the effectiveness of Inclusion access and provision and identify its contribution to the overall
effectiveness of the school in raising standards for all pupils.

The Inclusion team
The Inclusion team have 3 main areas of responsibility:




Managing and implementing the procedures identified in the Special Educational Needs and
Disability Code of Practice: 0-25 years July 2014;
Ensuring that the barriers to learning are reduced and access to the school and its curriculum is
adequately supported;
Ensuring that access and provision are effective for SEN, EAL, Pupil Premium (disadvantaged),
and more able children.
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The Inclusion team must:



Maintain the school SEN, EAL, Pupil Premium (disadvantaged) and more able register;
Oversee the records on all children with SEN, EAL in conjunction with the EAL, Pupil Premium
(disadvantaged), more able and talented.

The SENDCo will:












Support class teachers in gathering and assessing children’s needs;
Provide advice and support as necessary to all staff, including advice on curriculum modification and
differentiation, teaching and learning strategies;
Provide Personal Learning Plans / Personal Evacuation Plans for those children who need them and
make sure all relevant staff have access to them;
Contribute to in-service training of all staff;
Support teachers in liaison with parents;
Liaise with external agencies;
Monitor the effectiveness of provision made for children with SEN, EAL, disadvantaged and more
able areas in the context of effective access to the curriculum and the progress that they make and
the standards that they achieve;
Keep the schools’ Local Offer up-to-date and make sure it is published on the school website;
Keep up-to-date with changes being made under the Special Educational Needs and Disability Code
of Practice: 0-25 years, July 2014;
Liaise with feeder schools to gain information about new children;
Liaise with Secondary schools to pass on relevant information about the children who have been in
our care.

The Class Teachers
The class teachers:
 Have a good knowledge of children with SEN, EAL, Pupil Premium (disadvantaged) and more able in
their class;
 Plan work at an appropriate level to ensure access to learning for all;
 Implement individual targets when needed to help the child understand their barrier to learning;
 Read and implement the advice given on Personal Learning Plans / Personal Evacuation Plans
(where used);
 Ensure that individual learning needs are incorporated into planning;
 Plan and oversee the work of learning support assistants;
 Monitor the progress of children with SEN, EAL, Pupil Premium (disadvantaged) or more able
children;
 Provide information to the Inclusion team as requested;
 Provide, as necessary, information and reports to other agencies involved in supporting individual
pupils;
 Provide reports for annual reviews and other statutory procedures;
 Support pupils in preparation of their own reports for annual reviews;
 Alert the Inclusion team to any concerns that they have about children with SEN, EAL or Pupil
Premium (disadvantaged) that they suspect are experiencing difficulties with learning;
 Differentiate work for SEN, EAL, Pupil Premium (disadvantaged) or more able children in their class,
seeking advice from the Inclusion Manager where needed.
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Learning mentors
Have a key role in promoting and supporting inclusive practice at Loughton School.
They:






Support with observing and engaging with any pupil who may be vulnerable
Liaise with class teachers and the SLT
Are a key point of contact for families
Undertake individual/group work with identified children
Have a supporting role working alongside external family support agencies

Learning Support Assistants (LSAs)
LSAs










Are directed by the class teacher, year leader and Inclusion team;
Are involved in planning of lessons as appropriate;
Support the implementation of individual targets when needed to help the child understand their
barrier to learning;
Read and implement the advice given on Personal Learning Plans / Personal Evacuation Plans
Receive guidance on appropriate teaching and support strategies;
Make an input to planning and review of special provision;
Provide feedback to teachers and the Inclusion team regularly;
Are clear about their roles and responsibilities within the school, especially towards named children;
Are given opportunities for continuing professional development;

Supporting families
The Parents
The school will keep parents informed at all times about their child’s learning and progress. They will make
sure that parents are actively involved in decision-making with regards to their child’s needs in line with the
principles set out in Chapter 1 of the Special Educational Needs and Disability Code of Practice: 0-25 years
July 2014.
The school will publish their arrangements for assessing and identifying pupils as having SEN and the
provisions they make for children with SEN as part of the Local Offer; appendix (Special Educational Needs
and Disability Regulations 2014).
The Child
The Special Educational Needs and Disability Code of Practice: 0-25 years, July 2014, requires the school to
consider ways in which all children with SEN are involved in their own assessment and learning process. The
views of the children should be taken into account at all stages of their school life.
All children at Loughton School are involved in setting targets for learning. These targets are agreed in class
with the teacher and teaching assistant and shared with parents.

S:\Staff Area\POLICIES\SCHOOL POLICIES AND KEY DOCUMENTS CURRENT\INCLUSION\Inclusion Policy including More Able Policy Feb 2019.doc

8

ADOPTED BY T&L Com. DATE: March 2019
DUE FOR REVIEW: March 2023

Appendix 2
Definition of SEN
As defined by Section 20 of the Children and Families Act. 2014, used in conjunction with the Special
Educational Needs and Disability Code of Practice: 0-25 years, July 2014:


A child or young person has SEN if they have a learning difficulty or disability which calls for special
educational provision to be made for him or her.
 A child of compulsory school age or young person has a learning difficulty or disability if he or she:
- Has a significantly greater difficulty in learning than the majority of others of the same age, or
- Has a disability which prevents or hinders him or her from making use of facilities of a kind generally
provided for others of the same age in mainstream schools or mainstream post-16 institutions
 For children aged two or more, special educational provision is educational or training provision that is
additional to or different from that made generally for other children or young people of the same age by
mainstream schools, maintained nursery schools, mainstream post-16 institutions or by relevant early
years providers.
 A child under compulsory school age has special educational needs if he or she is likely to fall within the
definition in paragraph 3 above when they reach compulsory school age or would do so if special
educational provision was not made for them.
A child must not be regarded as having a learning difficulty solely because the language or form of language
of the home is different from the language in which he or she will be taught.
Disabled children and young people
Many children and young people who have SEN may have a disability. As defined by the Equality Act 2010 –
a disability is ‘…a physical or mental impairment which has a long-term and substantial adverse effect on their
ability to carry out normal day-to-day activities’.
This definition provides a relatively low threshold and includes more children than many realise: ‘long-term’ is
defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’.
This definition includes sensory impairments such as those effecting sight or hearing, and long term health
conditions such as asthma, diabetes, epilepsy and cancer.
Children and young people with such conditions do not necessarily have SEN, but there is a significant
overlap between disabled children and young people and those with SEN. Where a disabled child or young
person requires special educational provision they will also be covered by the SEN definition.

Areas of need
Children’s SEN are generally thought of in the following broad areas of need and support:
 Communication and Interaction
 Cognition and Learning
 Social, Emotional and Mental Health
 Sensory and/or Physical

This appendix should be read in conjunction with the
 Disability Equality Scheme and accessibility plan
 Children with medical conditions policy
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Appendix 3
Graduated Response and Record Keeping
Loughton School adopts the levels of intervention as described in the SEN Code of Practice. The SEN Code
of Practice advocates a graduated response to meeting pupils’ needs.
School Action monitoring
Where a concern is raised the teacher should carry out assessments/observations and inform the SENDCo
straight away or during a SEN Surgery or raise it with the senior leadership team at a pupil progress meeting.
This enables the school to collect evidence about the child without placing them on the school SEN Register
at SEN support level. It includes consideration of ‘barriers to learning’. Teachers should discuss their
concerns with parents at this stage as they may have similar concerns or useful information which could help.
Assessment at this stage may identify that the child’s needs can be met within normal class differentiation,
management and ‘catch up keep up’ intervention. At this point further action will be required. They will be
placed on the class SEN surgery notes and the class provision map.
These children will require a differentiated curriculum, should be considered for intervention programmes
such as Read, Write Inc. Phonics and Maths Support groups and should have their special needs focussed
on through appropriate target setting.
The children will be monitored by the SENDCo and if there is no significant change to their progress with
differentiation and relevant intervention they will be placed on the SEN register at SEN support level.
The child is recorded as being monitored; they are not on the SEN register.
SEND SUPPORT
Where it is determined that a pupil does have SEND, parents will be formally advised of this and the decision
to add the pupil to the SEND register is made. The aim of formally identifying a pupil with SEND is to help
school ensure that effective provision is put in place and so remove any barriers to learning. The support
provided consists of a four part process.
-

Assess
Plan
Do
Review

This is an ongoing cycle to enable the provision to be refined and revised as the understanding of the needs
of the pupil grows. This cycle enables identification of those interventions which are most effective in
supporting the pupil to achieve good levels of progress and outcomes.
Assess
This involves clearly analysing the pupil’s need using the class teachers’ assessment and experience of
working with the pupil, details of previous progress and attainment, comparisons with peers and national data,
as well as the views and experience of the parents. Advice from external support services and staff will be
sort if appropriate and with the agreement of the parents.
Plan
Planning will involve consultation between the teacher, SENDCO and parents to agree the adjustments,
interventions and support that are required; the impact on progress, development and/ or behaviour that is
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expected and a clear date for review. Parental involvement may be sought, where appropriate, to reinforce or
contribute to progress at home.

Do
The class teacher remains responsible for working with the child on a day to day basis. They will retain
responsibility even where the interventions may involve group or one to one teaching away from the main
class teacher. They will work closely with teaching assistants to plan and assess the impact of support and
interventions and ensure links with classroom teaching. The SENDCo will support with further assessment of
the pupils strengths and weaknesses.
Review
Reviews of a child’s progress will be made regularly. The review process will evaluate the impact and quality
of the support and interventions. It will also take account the views of the pupil and their parents. The class
teacher, in conjunction with the SENDCo, will revise the support outcomes and based upon the pupils
progress and development make any necessary amendments going forward, in consultation with parents and
pupils.

SEN SUPPORT Register
A child is placed on the Special Needs Register at SEN support if he/she has not made adequate progress at
School Action or a specific need has been identified. (See Appendix 8 - Graduated Response of additional
needs)
Children at SEN support should be placed on the class provision map which details the interventions which
are additional to or different from those provided as part of the differentiated curriculum. They may also
have individual targets they have to work on to help remove the barriers to learning. Some children may have
a Personal Learning Plan which will outline the individual needs the child has and how these can be
supported.
The class teacher is responsible for making sure the child receives the intervention that is outlined on the
provision map. They are also responsible for making sure that personalised targets / the Personal Learning
Plans are kept to and reviewed with the SENDCo. If the child has an individual target they are responsible for
the management of this target.
If the SENDCo feels that they need to involve an outside agency to work with the child the parents are
informed and permission is sought. The class teacher is also involved in this process and referral documents
are completed. The then coordinates the involvement of the outside agency and supports the class teacher
and parents to implement the advice and targets given.
A child may remain at SEN support for as long as is necessary.
Where a teacher feels a child has made sufficient progress to be removed from SEN support, they should
discuss this with the SENDCo. It is ultimately the SENDCo’s decision as to when a child is removed from
SEN support in liaison with the parents, class teacher and any outside agencies that may be involved.
Where the child meets the Milton Keynes Criteria for Top Up Funding or an Educational Health Care Plan
Assessment a decision may be made to proceed with a request for Formal Assessment alongside the
parents.
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Formal Assessment – Top up Funding and Educational Health Care Plans (EHCPs)
The SENDCo is responsible for collating all documentation required for Formal Assessment using the Top up
Funding requests documents or the EHC Plan request documents from the Milton Keynes Council website.
The SENDCo will request a range of information from the parents, class teacher and other agencies.
Top up Funding
Top up funding can be requested from Milton Keynes council when a school feels a child needs support
above and beyond the 13 and ¼ hours support, or £6000 (whichever comes first), they are currently receiving
from the school’s resources. It is the responsibility of the SENDCo to complete the funding documents and
send this to the SEN Panel. The Panel meets every Wednesday during term time.
If a Top up funding request is successful it is the responsibility of the SENDCo alongside the class teacher to
implement, monitor and assess the resources requested. It may be felt that the Top up funding resource has
been successful and that this needs to be a long term resource for the child. In this case the SENDCo will
either apply for more funding as a short term measure or start the process for an Educational Health Care
Plan if they feel this is a long term learning need or disability. This will be with the permission of the parents.
In the case of the funding request being rejected it is the responsibility of the SENDCo to find out the reasons
for rejection and address these before applying again.

Requesting an EHC assessment
The guidelines for requesting an EHC assessment reflect the four main areas of need, outlined in the 2014
Code of Practice:





Cognition and Learning.
Communication and Interaction.
Social, Emotional and Mental Health.
Sensory and/or physical needs.

The guidelines ask those requesting an EHC Needs Assessment for a child or young person to submit
evidence not only about the child/young person’s needs but about:





Interventions and support that have been put in place by the child or young person’s setting.
How progress has been monitored and interventions reviewed.
Information on how the difficulties impact the child or young person’s ability to learn and develop
independence.
What advice has been sought and acted on from external agencies.
(Milton Keynes – Education, Health and Care Plans – ‘a guide to’ document, 2018)

The SENDCo is responsible for completing the EHC Needs assessment process. They must consult the
parents about starting the process and help them understand the process and what this means for their child.
They must make sure they complete the paperwork needed within each timeline set (See appendix 9 for the
Education, Health and Care Plan Timeline) and arrange relevant meetings with relevant professionals.
The time taken from the point MK council receives the paperwork to the final EHC being issued is no more
than 20 weeks. The SEN team have to let the school and parents know within 6 weeks as to whether they
will carry out the assessment.
Once the EHC plan has been set in place it is the responsibility of the Inclusion Manager and class teacher to
implement the targets for the child. Regular monitoring will take place of the child’s needs through Inclusion
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Surgery meetings, attainment progress, relevant intervention programmes and discussions with parents and
the child.
The EHC plan will be reviewed annually. The SENDCo will co-ordinate this meeting with all relevant parties
and make sure relevant paperwork is completed.
If the assessment is not successful a letter will be sent to school and parents explaining why.
Recommendations will be provided for the school to further support the child. A ‘Way Forward’ meeting will
be arranged within three weeks of the decisions. This will look at provision and strategies needed to further
support the child. The Inclusion Manager and class teacher will be responsible for implementing these.

Conversion of Statements to Educational Health Care Plans (EHCPs)
Since the 2014 update to the SEN Code or Practice, MK Council has been in the process of converting all
Statements to EHCPs. Currently, there are no children at Loughton School with a Statement of Educational
Need.

Educational Health Care Plans
Education, Health and Care Plans are designed to support children and young people with long term and
complex needs that are impacting on their ability to access learning and develop independence.
It is the responsibility of the SENDCo to liaise with the schools SEN support case worker to complete the
relevant paperwork and keep to the timelines set by the council.
The SENDCo, class teacher, parents and any outside agencies involved will meet to discuss the child’s
progress and identify areas of need, annually. They will then amend the EHCP to reflect the areas of need.
The SENDCo will complete all relevant documentation and send this to the council within the correct timeline.

Appendix 4
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English as an Additional Language
Children with EAL are defined as being ‘any pupil who was exposed to another language during their early
years and continue to be exposed to the language in the home or community.’
Provision for children with English as an Additional Language is provided by the class teacher, together with
the learning support assistant. Visual cues will be used accordingly to allow the EAL child to access the
curriculum.
The assistant headteacher responsible for EAL provision along with an LSA who has been identified as
particularly skilled in this area, will provide support to identified children in each year group. The Inclusion
team, together with the class teacher and the EAL LSA will identify children requiring this support. The class
teacher is responsible for implementing EAL targets and differentiating work for EAL children.
Newly arrived EAL children
Newly arrived EAL children will receive support from a buddy in class and from the class teacher and EAL
LSA to allow them to become familiar with class and school routines in the initial phase. From the parental
and child interview to the time the child enters the class, there is a period allowed of 1 week. This is to allow
the class teacher to prepare any first language resources and pictures of that child’s home to display around
the classroom in order to allow the child to settle to a new environment.
There is a newly arrived generic support pack provided for each class teacher once the Inclusion team have
been informed of the child’s start date. The school office must inform the Inclusion team of the child’s start
date. The period of notice is one week.
Where necessary, the Inclusion team will request dispersed needs support from outside agencies.
Documents/Record Keeping
All documents relating to the children and their Inclusion needs are considered private and confidential.
All information received from outside agencies should be copied on receipt: 1 copy is passed to the class
teacher, 1 copy is passed to the parents and if necessary a copy is given to the relevant Teaching Assistant
before placing in the Inclusion Filing Cabinet to keep on the child’s file.
All school document formats/masters can be accessed on the school computer network and found in the SEN
folder. Where teachers write SEN Reports using school computers, the information is stored within the
Inclusion File on the staff server.
Consultations with parents and outside agencies are recorded on the relevant documentation.
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Appendix 5 – Pupil Premium (disadvantaged) children

What is Pupil Premium?
The Pupil Premium was introduced in April 2011 and is allocated to schools to work with pupils who have
been registered for free school meals (FSM) at any point in the last six years .Schools also receive funding for
children who have been looked after continuously for more than 6 months and children of service personnel.
Why has it been introduced?
The Government believes that the Pupil Premium, which is additional to main school funding, is the best way
to address the current underlying inequalities between children eligible for free school meals (FSM) and their
peers.
What is Pupil Premium Plus?
This came into effect from April 2014 whereby children adopted from care, or have left care under special
guardianship, since December 2005, will receive funds of £1900 each.
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Appendix 6
More able and talented policy

Loughton School
Policy for More Able and talented Children
1
Rationale
One of our school aims states that we endeavour to provide teaching which makes learning challenging,
exciting and enjoyable and enables children to recognise and achieve their potential. Meeting the educational
needs of more able and talented children is about building on good general school provision not providing
something entirely different (Eyre & McClure, 2001).
In the light of this aim it should be clear that we are committed to providing an environment which encourages
all children to maximise their potential and this clearly includes pupils who display some form of ability or
talent.
2
Definition of a ‘more able’ child
A ‘more able’ child is one who demonstrates a higher level of ability than most pupils of the same age in one
or more curriculum areas or in any of the following categories:
 Physical Talent (P.E., sports, dance);
 Artistic and Creative (art, design, music, drama);
 Practical (design and technology, mechanical ingenuity);
 Intellectual (aspects of numeracy, interacting, science);
 Social (personal and interpersonal, leadership qualities, working with adults).
(Based on Havard Gardner-Seven Intelligence)
It is worth remembering that ‘more able’ children can be:
 good all-rounders;
 high achievers in one area;
 of high ability but with low motivation;
 a good verbal ability but poor writing skills;
 very able with a short attention span;
 very able with poor social skills;
 keen to disguise their abilities.
(Deborah Eyre, 1993)
3
Identification of all ‘more able’ children
Before identifying any child with significant high level of ability, we aim that all children have had the
opportunity to learn and succeed in the curriculum which has been differentiated. As with all pupils, the school
is committed to ensuring more able children are fully challenged and achieve their potential through quality
first teaching.
Identification of children as ‘more able’ is a judgement which applies to the current class/school context and
refers to the current level of performance only. This means that ‘at this time this child is showing ability in a
particular area’. Identification at Loughton does not mean in another school or context the child would be
identified. Similarly, the converse is true when a child is admitted to Loughton.
A ‘more’ able child is identified through teacher assessment and judgement. This professional assessment is
carried out through:
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analysis of information from first schools;
discussion of children with colleagues (including outside agencies);
discussion with the child;
consultation parents/guardians;
ongoing assessments (including pupil’s work);
careful record keeping.

Careful consideration should be given to the identification of all more able pupils because once they have
placed on the ‘more able’ registers it is anticipated they will remain on this for their entire time at Loughton
School. (See Appendix 1 General Characteristics of a ‘More Able’ Child)
Everyone at Loughton has a responsibility to recognise and value children’s abilities and we are aware that:





unnecessary repetition of work and/or non-challenging work is de-motivating and de-motivated
children will not always demonstrate potential
there is sometimes peer pressure to under-achieve
more able children are not always easy to identify
more able children may have low self-esteem, academic avoidance behaviour, poor study skills and
lack of concentration.

A child who has been identified will be placed on the ‘more able’ register. The area of ability will be recorded.
The register will be reviewed mid-way through Spring Term and end of the Summer Term. Parents/carers will
be consulted before a name is placed on the register.
4

Approaches to developing the potential ‘more able’ children (and for all children)

a)
School Level
Opportunities for extension and enrichment are built into all our programmes of work:
 create a ethos where ‘it is OK to be bright’;
 encourage all pupils to become ‘independent learners’;
 recognise and celebrate all achievement in and outside of school;
 be aware of the effects of ethnicity, bilingualism, gender and social circumstances on learning and
high achievement;
 always provide work at an appropriate level;
 use of a variety of whole school strategies including
- enrichment weeks/special activities (when the normal timetable is suspended and crosscurricular projects are pursued which offer pupil more choice and responsibility)
- occasionally allowing pupils to work with a different year group
- withdrawal across year groups
- provision for the exceptionally able, e.g. mentoring
- giving pupils opportunities to serve on various working parties (e.g. Newsletter, School Council,
Environment, Behaviour, etc.)
- recognising achievement (teacher praise, celebration assemblies, representing the school etc)
- visits from authors, artists, dancers, professional performers etc and workshops
- visits school library service
- visits from sports people.
b)
In the classroom
The following strategies are employed in the classroom where appropriate:
 teachers have high expectations;
 a culture of challenge and independence is embedded within the classroom
 an exciting and relevant curriculum delivered in a creative and stimulating environment;
 there are planned extension opportunities or open ended task;
 varied and flexible pupil groupings, sometimes allowing able pupils to work together;
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sometimes allowing them to take particular roles in mixed ability groups;
differentiation (See Appendix 7b – Types of Differentiation)
differentiated homework;
setting individual targets;
specialist teaching;
access to resources e.g. ICT;
seek alternative answers through the provision of open ended task.

and most importantly:
 encouraging all pupils to become ‘independent learners’
- organising their own work
- carrying out unaided tasks which stretch their capabilities
- making choices about their work
- developing the ability to evaluate their work and so become more critical.
- giving them the role of ‘Lead learner’
Pupils’ abilities should be recognised and valued. Appreciation of their achievements makes an important
contribution to their development.
c)
Out of the classroom
We aim to provide:
 a wide range of extra-curricular activities and clubs in which children have the opportunity to
participate and represent the school in local and national competitions/festivals
 enrichment weeks and local and residential trips
 where possible, the use of outside agencies for training and provision.
When it is not possible to offer a provision within school we will inform parents/carers of their child’s ability
and offer suggestions how their child may be able to pursue their ability.
5
Monitoring the effectiveness of this policy
This policy and its effectiveness will be initially reviewed regularly by the Inclusion team and findings reported
to the teaching and learning team. Class teachers are responsible for maintaining documentation of pupils’
progress and achievements.
The Inclusion Governor will meet termly with the Inclusion team to monitor the implementation and
effectiveness of the policy. This will be reported to the governors teaching and learning committee annually.

Appendix 6a
Appendix 6b
Appendix 6c

General Characteristics of a ‘More Able’ Child.
Types of Differentiation
What constitutes an effective and challenging lesson for more able children?
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Loughton School More able Policy Appendix 6a
General Characteristics of ‘More Able’ Children
He or she may:




























be a good reader
be very articulate or verbally fluent for their age
think quickly or accurately
give quick verbal responses (which can appear cheeky)
have a wide general knowledge
learn quickly
be interested in topics which one might associate with an older child
communicate well with adults - often better than with their peer group
have a range of interests, some of which are almost obsessions
show unusual and original responses to problem-solving activities
prefer verbal to written activities
be logical and work systematically
be self taught in their own interest areas
have an ability to work things out in their head very quickly
have a good memory that they can access easily
be artistic
be musical
excel at sport
have strong views and opinions
have a lively and original imagination / sense of humour
be very sensitive and aware
focus on their own interests rather than on what is being taught
be socially adept
appear arrogant or socially inept
be easily bored by what they perceive as routine tasks
show a strong sense of leadership
not necessarily be well-behaved or well liked by others

More able children in English may be identified when they:








demonstrate high levels of fluency and originality in their conversation
use research skills effectively to synthesise information
enjoy reading and respond to a range of texts at an advanced level
use a wide vocabulary and enjoy working with words
see issues from a range of perspectives
possess a creative and productive mind and use advanced skills when engaged in discussion
work confidently on objectives for year groups higher than their own. Achieve levels in end of
year tests above those expected for their year group
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More able children in Maths may be identified when they:









explore a range of strategies for solving a problem
are naturally curious when working with numbers and investigating problems
see solutions quickly without needing to try a range of options
look beyond the question in order to hypothesise and explain
work flexibly and establish their own strategies
enjoy manipulating numbers in a variety of ways
work confidently on objectives for year groups higher than their own
achieve learning at a greater depth in end of term/year tests
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Loughton School More Able Policy Appendix 6b
The various types of differentiation
“Good use of differentiation is vital in a curriculum for the more able.”

(Barry Teare, 1999)

1. By outcome or response:




Individuals answer at their own level of ability so pupils produce very different outcomes.
Works best when the task is open-ended.
Can be over-used.

2. By resource or text:



Some pupils are capable of using more advanced resources than others.
Use in history or geography for example.

3. By task:





Consider the starting point of the task for the pupils concerned.
Think about the number of steps to be followed-more able children can have larger gaps between
steps.
Use differentiated workcards/sheets for groups, or sheets that become progressively more difficulty.
Collaborative work could be used where pupils can contribute according to their ability.

4. By dialogue:




The most important resource for any child is human not material.
Emphasis on the role of the teacher.
Vary language/vocabulary for each child or group of children.

5. By support:




Amount or degree of help given.
Use of TA’s or teacher; or lack of this!
Increasing independence and giving child greater responsibility.

6. By pace:



Pupils can sustain a quicker programme.
Time constraints for simpler tasks.

7. By content:


Enrichment.

8. By independence or responsibility:


Pupils assess what to do themselves; they have control of their learning.

Key Messages
· Appropriate use of differentiation is vital to the well-being of able pupils
· Differentiation should not be left to chance but written in to schemes of work
· More than one piece of differentiation can be employed within the same task or piece of work
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Loughton School More Able Policy Appendix 6c
What constitutes an effective and challenging lesson for more able children?


Lessons have a clear sense of purpose with time, space and resources well organised.



The children make clearly observable or measurable progress in the lesson.



Unexpected contributions from the children are valued.



Children are given the opportunity to make their own links and associations of ideas, drawing on their
own skills, knowledge and understanding.



Originality, creativity and unusually imaginative thinking and problem solving are recognised and
reinforced.



Self-esteem built in the children by acknowledging creditable failure.



Drawing together what has been learned and matching it to the success criteria set at the beginning
of the lesson ie the plenary.



Enabling and helping the children to make meanings from their experiences and findings. They make
links between their existing or increasing, skills, knowledge and understanding, discovering new
patterns of thinking or opportunities for further exploration.



Leaving the way open for continuing refection of the theme beyond the lesson.
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Appendix 7 – Loughton School Graduated Response of additional needs
Wave 1 – Our Universal Offer.

Wave 2 - small group/individual targeted
interventions.

Quality First Teaching is in place including highly
differentiated teaching strategies targeting child’s area of
need & removing barriers to learning. Teachers have high
expectations, set aspirational targets, give purposeful
feedback & set appropriate homework. They liaise with in
house staff in areas of expertise.

Use assessments to inform next steps/areas of
weakness
&
strength/unmet
needs:
FACT/FACT+ Boxhall, Strength & Difficulties,
Specialist
T,
SaLT,
pupil
discussion,
observation etc.

Inform parents of any concerns, set review date,
track progress & feedback to parents. Plan next steps,
recording actions taken & impact – what works well / not
so well?

Implement rigorous interventions within the
classroom as required using entry & exit data
to evaluate impact. Keep a record. Whole
school provision mapping by SENDCo.

Begin to build a pupil profile/observations of how the child
learns best & barriers. Feed this into termly SEN
surgeries.

Class teacher, year leaders & SENDCo
monitors impact. Is the intervention working? Is
it appropriate? Teachers set targets, monitor &
evaluate (as part of the assess, plan, do,
review cycle). SENDCo provides advice &
support.

NO

Is the child making progress?

Gather info about the child. Include views of
parent & child.
Pupil may be placed on a ‘watch list’

YES
Is the child making progress?
Plan next steps/small step targets to achieve the
long term outcomes.
Build on the child’s learning success & how they
learn best. Focus on what they’re good at.
Quality First Teaching consistent.

If still concerned SENCO/school &
parents
will
consider:
CAF
assessment, EP involvement, SALT
involvement or request for high needs
top up funding (TUF).
For pupils with significant lifelong
special needs a request for statutory
assessment /EHCP will be made.

NO
Consider Wave 3/SEN Support
SENDCo & class teacher discussion. Pupil may
be placed on the SEND record.

Diminish the difference. Ensure good progress.

Review each term
SENCO & Class Teacher inform
parents of progress/impact of support.

YES

If the child is
not making
expected
progress

Analyse assessments & impact of action so far.
Write a Personalised Learning Plan to include:
long term outcomes & small step targets to
achieve outcomes, strategies, time allocation &
resources. Revise, revisit & refine actions.
Highly differentiated tasks within the classroom.
Plan personalised intervention. What additional
resources & advice are needed? Specialist
teacher input.
What supports the child in making good
progress? Share information with all staff in
class.
Inform parents. Set review date termly.
Keep a record of all meetings.
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Appendix 8 - Education, Health and Care Plan Timeline
Week 0: Local Authority receives a referral for Statutory Assessment
Setting Referral
Professional Referral
Parent/Carer
LA to seek advice from
setting (2 weeks)

EHC Panel
Week 4: Decision to say Yes or No to start Statutory Assessment.
(Book 13 week planning meeting
Book 14 week provision meeting)

Yes

Request advice from professionals
6 weeks to seek advice

No

Within 3 Weeks Way forward meeting

Week 10: All advice received from Parent/Carer and Professionals
EHC Panel
Week 11: Decision to issue Draft EHC Plan
Yes
No

Week 12: Draft EHC plan sent to parents
No to EHC Plan letter to parents
A way forward meeting will be
arranged within 3 weeks
Week 13: Planning meeting
 Discuss Draft EHC Plan
 Clarify provision parents would like
 Gain parents’ school preference
Week 14: Provision meeting
Week 15: Send Proposed EHC Plan to all
 Parents have 15 days to respond to content and confirm preference
Week 17: Application to placement *
 Allow setting to have 15 days to respond to application
Week 20: Final EHC Plan sent to all
Week 28: Post EHC Plan meeting (the setting arrange this meeting)
*If parents ask for a special school or department provision, this may result in sending the EHC Plan out to
parents without a school name due to panels’ scheduling.

(Taken from ‘MK EHCs - A guide’ Milton Keynes SEND Local Offer can be found at:
www.milton-keynes.gov.uk/sendlocaloffer
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